
PAR Meeting 
November 15, 2019 

 
1. Principal Report: RMS Behavior Support Structures 

• Major shifts in student behavior this year. Last year there was a significant number 
of behavioral referrals. Have worked to increase the sense of safety and connection 
in the building this year. 

• Focusing on why students behave in a certain way—behavior is a form of 
communication, students continue to use behavior if it works for them (e.g., getting 
attention, etc.) 

• Common functions of behavior: 
o Obtain or gain something (e.g., peer attention, objects, adult attention, 

choices/control) 
o Avoid or escape something (e.g. rigorous activity, certain peers or adults) 

 
• Using a Multi-Tiered Systems of Support (MTSS) framework to support children’s 

behavior. Purpose is to ensure that students have received foundational and 
targeted support before moving on to more intensive intervention. 

 
Response to Intervention (RTI) 

 

 
 

 Tier I: Universal supports for ALL children.  
Examples: Intentional seating arrangements, school wide expectations, wait 
time, greeting students at the door, House, behavior specific praise). 
Working to make this consistent across all teachers/classrooms. 

 Tier II: Additional support for some students that need more guidance.  
Examples: In-Class Earned Credit (ICEC) for specific students, Check-In Check-
Out (CICO), Break Spaces and/or reset opportunities, Affinity Groups, Class 
Participation Tracker 

 Tier III: High-intensity support for children with persistent, challenging 
behavior.  



Examples: Functional Behavior Assessment (FBA), Behavior Support Plan 
(BSP), Specifically Designed Instruction 

 
• When assessing behavior it is important to look at: 

 Antecedent: What occurs directly before the behavior to elicit the 
behavior 

 Behavior: What the child does (e.g., what does the behavior look 
like? Is it a desired behavior or a challenging behavior?)  

 Consequence: What happens immediately after the behavior (e.g., 
what does the teacher do) to either reinforce the behavior, or change 
the behavior 
 

• Changes occurring this year that have supported increase in positive behavior: 
 Grade level teams help provide consistency in behavioral 

expectations and practices 
 House has gone back to more of a “old-school” community building 

model 
 Professional Development focused on all Tiers of intervention 

• Support increased fidelity of Tier I interventions 
• Support increase in data tracking and monitoring to inform 

instructional and behavioral practices 
• Effective referral process for students that would benefit from 

Tier III support 


